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Ahstract

The purpose of this stndy was to explore the extent to wlich the University of Botswana special eduzanon
reacher-rrzining  programme. Inclusive education has gained significant currency naronally and
internationally. Inclusive zducation demands that the teacher should be able to meet the needs of stmdents
with disabilities 1o a regular/ordmary classroom. The suceess of melusive education rests on gualmy teacher
preparation gearing towards inclusive education. How teachers are prepared is intrinsically linked to the
quality of education provided in the scheaols. Qualitative rescarch method was used to explore how teachers
are prepared for inclusive edncation in Botswana. Eighteen final vear special education student teachers
were mvelved in two focus group discussiens. Findings of this smudy revealed that special education
student-teachers were not przpated to meet the learning needs of diverse caregories of learners with

disabilities in inclusive settings. Based on the findings of this study, a reacher prepararion model is
proposed for successfnl implementation of inclusive basic education 1n Botswana.

Kevwords: Teacher Prepararion, Inclusive Education. Qualitative Research, Vyzorskian Framework.

Learners with Dizabilities

INTRODUCTION

bducating students with and without disabiities i the
general classroom 1s becomung the current practice
which 15 commonly known as inclusive education.
Inclusive education 1s percerved to be one of the ways
to increase educational access to large number of
students with disabilities. This means more children
with disabilities will be placed in the regular classroom
than before. In order to provide effectve meclusive
educaion for all ctudents. teachers need te develop a
different set of skills and kaowledge than traditionally
required by the professien At the same nme the roles

of the special educaion teachers are changmg from
solely being a teacher to being a case manager
schumm and Vaughn (1995) and Baker and
Zigmond (1993) cbservad that increasing numbers of
cluldren with special needs are being served w regular
classrooms which 1s dramatically chanping  the way
special education services are bemg provided in
schools. Taev stressed that this development must be
addressed m pre-service teacher education programs so
thet the next g=neranon of educstors will be better
prepared to worle mors sfficiently and effectivaly.
Therefore. the imporance of changing the tracitional
ways of teaching in regular classrooms cannot be



52

oversmphasized  Griver the
classtooms and the mciea
who often Lave little or no spscialized trammng in
working with exceptional students, structures sheould be
set up fo provide the necessary help and swdance for
teachers to make changes 1 their mstruction (Magg &
Katstyenms, 20007,

With the incrsasing drversity emong children in
today’s classrooms. t=acher preparation programs are
mcreasingly called on to train reachers who are able to
respond competently to the chellenges of inclusive
classrooms (Munby, Lock, Hutchinson., Whitehead. &
Martin, 1999). A major part of responding to the
diversity  found ms:de the classroom 1z through
effective and efficiznt teacher preparation. Eegular and
special education teachsrs often fzel that they are
madequately prepared to address the needs of learners
with varicus categoriss of exceptionalines. The current
teacher-training  model should focus on  affording
tamee (eachers anple oppoilumiies W0 prachce as
much as possible throughout the program {Jenkins,

01111')] L natire 0

Pateman & Dlack, 2002}, This calls for a change in the
national tcacher preparation program for teachers (both
regular and special education teachere). Teachers need
to be flexible and willing te adapt classrcom
mstruction to meet the learning n=eds of students both
with and withont disalhilittes (Hamill, Jantzen, &
Rargarhuff 1993} At the seme time special adueanon
teachers nead to collaborate with the critical
stalceholders to ensure that learming takes place.
Therefores. special education teachers mmst have sklls
m  commumcaton, collaboration. and cooperaive
learning srategies and they should Lave confidence to
use those skills (Fisher, Deshler & Schumaker, 1599
Famill Jantzen. & Bergerjuff. 1999; Jackson Ryndak,
& Billiagsley, 2000).

Preparing quality teachers for mclusive educanon
15 a challenging task wm both developed and less
developed countries. The situation 11 Botswana 1s not
different from other countries. The policy of equal
educanional cpportumties tor all citizens prompied the
Government of Botswana to conunission a consultancy
to review special education provision in 1992 with the
wtenticn of rzspecting  the philesophy of equal
educarional oppormuniries for all. The consvlrancy
repart expressed thar there was acure shortage of
specalist leachers and a ladk of adeguate  wache:
tranmung  facilities within the country. In 1994, the
government gave saccial education focus, as evidenced
by itz pronurence @ the 1991 Fevized Natonal Policy
on Educstion. The peolicy recomumnends that “All
teachers should have some elements of special
education in their preservice traiving. Those who have
not recetved such trairing during their pre-service

ramirg  shoanld receive it
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establishment of Intervention Teams m all schools so
that the regular teachers and the special educators can
collaborate 1o meet the learning nesds of students with
disabilities and those at risk of school-failure.

The Government of Botswana recogmizes the
mnporrance of prowviding equal opportumties for all
learners in the current Revised National Policy en
Education of 1994, Equal educatonal opportumities
may be achieved only 1if government ensures that all
students, respective of thewr differences receive
quality education (Fepublic of Botswana, 1993, 1994).
such 15 possible 1f the government traas teachers to be
responsive 1o the diveraity that they find inside
classrooms. By sc  domng, Botswana would be
mplementing  inclusive  education. Addinonally.
Bomwwana as signatory 1o the Unfred  Nations
Educarional and Scienrtific Orzansation (JINESCO), 15
bovud o aclueve Educazon For All (EFA) poals
argeted  for 2015, which  emphasizes
educaton and non-discruminatory sducation practices
(UNESCO. 2009y

wmclusive

Historical roots of special education program:
University of Botswana

The Mimstry of Fducation realizing the nesd and
urgeney for special educators formally in November
1994, requestad the Univers:ity of Botswana to help
with the development of human resources to enable 1t
o mnplement the reccmmendations of the Revised
Nanonal Policy cn Education. In response to such a
reguest, the Diploma and the Bachelor of Education i1
Special Education startad 1995 and 1999
respectivaly.

The Universitv of Botswana
programs i Special Educanon:

started  with  three

a. A 2-vear m-service diploma program i special
education tor teachers,

b. A 4-year pre-service degree program in spacial
education for undergradvatss, and

c. A 3-vear m-service program  in spacial
education for holders of a Diploma or us
equevalen: from the University of Borswana or
vne ol the colleges of educanion 1 Botswana.

The current program 13 a double major. which means
hat students take special education along with a
aereral education teacling subject. The Umversity of
Botswana offers specializations i four areas: mental
retardation, learning disabilities, wvisval imparments,
and hearing tmpamrments Duning the tramnming shudents
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telee foundational classcs in the arcas of idenafication,
a

5

diagnosis,  remediation. and the preparanon  of
mdridualized educational prograras. Lhe tirst batch of
uadsregraduate degree students graduated i Cetober
2003, The Diyploma in-cervice program has since been

paascd cut i 2007, The cvrrens program was inclined

O, uu': IJ]t'PruiIl.E ‘Jl." ]{11 .i’:'.l I.Cdi.[l.t'[b '\.'\ll.l.l. L].lllll':ﬂ.l
emphasis on mclusive classrooms.

At the center of teacher development programs
for inclusion 15 the demand for teachers who can
addiess e needs of diverse leaners. Hagieaves
(1994 suceinctly argues that, it is “what teachers think.
what teachers believe and what teackers do” (p.117)
sventrally determing the kind of learning that yonng
peonle recerve. In order to realize the aspired change.
special educarion reacher ramees should be =quipped
with sklls, knowledge and compstencies wiich
promate  successful  inclusion  of  students  with
disabilities. According to McLeskey and Waldron
(20027 high quality teacher development programs
*.are an integral parr of current efforts to ransjorm
schools into inclusive school communities.”” (p.14<4).
Furthermore, Havg (2003), highlighted that effective
spectal education teacker development programime
should  have a  curnculmm that producss
kaowlsdgeable, reflective. empathetic, responsive
teacher mdividuals and should place much emphasis on
the new socialeoontexmal  paradigm nnderpinning
welnsrve educaion movement.

The pupose of this study was Ueee-lold. Fust
explorad the influsnce of teacher preparation programs
on teachers™ attitudes toward wmclusion, and percerved
preparednesss as well as self-efficacy in inclusive
settings. Secondly, it sought to zain an understanding
mnto the vniversity teacher preparanon programs and
the charactaristics of teacher tramees having undzrgone
such tramng and how such programs cen better
prepare future teachers for mclusive adncation. Finally.

it wdentificd barriers that meyv interfore with teacher
preparedness for inclusive educetion.

METHONOLOGY
Researcit Design

A guahtstive  approach  was  chosen Jor  thas
investigation This approach was specifically chosen to
enable the exploration of student teachers expenencss
of going through rthe special education program.
Experience 15 a phenomenon of interest for gqua.itative
ressarchers,  especizlly the  phenomenologists.
Cuzlitative  approachss  are  d=signed  to
maximum information from the participants 1 ther
narural semings (Special Educaton laboratory). As

ohtain

) obscrve as naturalists:
the “social conrours of parucipants experience: with
samples of conversétion  [p31) subsequently
130851b111T1-3:. of gathermng nch data are enhanced
(Lincaln & Guba, 1983 Patton, 19907, Qualitative

rescarch desizns arc alse identificd as appropriate for

Gubrivm and Holstein (1997)

o
eal

dafa analysis 10 neW areas of research { Pation. 1990,
This kaind of research gives an avenue to student
teachers to express thear feelings and opintons about
special edncation; such knds of opportunities have
Leen lnnted Jor speaal educalons m Bolswaa

Focus group discussion

In depth focus grouvp discussicns were employed to
collsct mformanon from the teacher trainess in ordsr
gain better undesstanding of theuw perspectives on
mclnsve edvcaticn. The kev objective was to elicat
from each group of participants a comprehensive range
of wviews., perceptions and reflections egbout ther
experiences o inclusive education. Foocus groups are
planned sessions where mdividual discuss ideas and

perceptions  focused around a topic of inferest
(Krueger. 1903}, Focus group methodolegy was

selected as a means to wdentfy structures, processes.
and activities which promote and support the inclusive
education of students with disabilities. The focus group
discnssion process allowed the participants of this
study to shars their perceprions, listen and respond to
e views of other wembers of e group duing
discussions led by a facilitator (Krueger, 1993).
Kruezger notes that "the focus group helps people hear
themselves and receive feedback from their peers”
(Krucger, 1994 p. 239) A aumber of rescarchers
recommended focus group discussiens method while
collecting data 1 the area of disabilaty reseerch (Lewis
1992y, For rtlus reason. the researchers used tlus
method and were able to gather ‘rich and thicl’ data
about the level of tracher trainees” proparcdness and
identify the factors thet influence the practice of
inclusive education. Through focus group discussions.
the participants were able to share therr lLived
experiences of the regular claseroome and schools
which could pot have been captured through the
conventional one-on one nterview. In addition, focns
group discnssions provided a platform for participants
to express their views abont inchsive edieatior: such
lemds of opportunities have been hmuted 1 Botswana.
Focus gromp discussions enabled the rssearchers 1o
gain greater insights mto why certain opinions were
held by teachers and learners with and without
disabilitiss. Data which emanated from the discussions
allowed the rescerchers to understand che stratcgies
thar have to be pur i place when planning. designing.
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implementing and evaluating an nclusive education
programme i1 Botswana schools.

Participants

Eighteen fourth wear Special Education student
teachers of University of Botswana who have had
experience in teaching students with disabilities
regular schools during their teaching practice were
selected purposively for this research. Two focus
groups discussions were organized. Group 1 consisted
of in-service teachers and groups 2 were pre-service
student teachers.

Instrument

A semi-structured interview method was employed
(Kvale, 1996). An mterview guide, consisting of 10
open-ended questions with probes was used to gather
mnformation from each focus group. The imnterview
suide was developed through a review of the literature
relating to teacher preparation for mclusive education.
One  of the researchers (Teaching  Assistant)
wterviewed the student teachers to gain insights on
student teachers’ level of preparedness for inclusive
education.

Procedure

The student teachers were requested to participate in
the study and they consented and participated. The
semi-structured interview method was emploved and
each group was interviewed face to face by one of the
mvestigators (Masters Student who 1s tramed 1 focus
group techmque). Interviews ranged m duration from
43 to 60 nunutes. Interviews were conducted at the UB
Special  Education Laboratory. The investigator
wnformed the participants of the purpose the research
and remuinded the teachers that thev (investigators)
were mterested 1 finding out anyvthing and evervthing
with respect to their experiences relatng to their level
of preparedness for inclusive education.  The
wvestigator made sure that the participants were
comfortable and free from anv distraction (Kruger.
1998). One of the investigators facilitated the interview
process. and tape recorded the information with
participants” consent. The facilitator began the
interview using the interview guide and made sure that
every participant responded to the same question, and
also encouraged discussion among participants. The
investigator remained as neutral as possible and sought
clanfication whenever it was deemed. The investigator
made sure that everyone participated and did not steer
the discussion i his direction.

Data Analysis

The audio-taped interviews were transcribed verbatim
into written text by the principal investigator. Analysis
procedures then followed a step by step constant
comparison method (Strauss & Corbin, 1990) was used
to develop themes. In Step 1. an outline of paraphrased
items was generated based on each interview text. This
transformed the raw data into manageable thought
units for analysis. In Step 2 each transcript was
examined separately and whenever a new theme
emerged, 1t was highlighted. The identified themes
within the transcript were then compared across
transcripts i Step 3. Overall themes were then
developed m Step 4. This procedurs was followed for
each transcript analyzed. A summary of all transcripts
was compiled 1 which sub-themes were compared to
come up with overall themes that were later used to
report the finding of this study.

Conformability

After preliminary findings. a “member check™ exercize
was carried out by allowing the participants to go
through transcribed transcripts and preliminary themes.
In addition to tlus they were also asked to add any
addittonal  information or qualifications to  their
sumimaries. All participants agreed with the summaries
and confirmed that the information reflected accurately
presented their contributions to this mvestigation. The
final coding themes were; knowledge. skills. attitudes
and barriers.

RESULTS

The findings are presented as thev relate to the themes
which seemed to emerge from the two focus group
discussions, namelv; knowledge. skills, attitudes and
barriers.

Knowledge

The participants of this study appearad to be concerned
about the lmmted knowledge on various aspects of
meeting the learming needs of various categories of
students with disabilities. Since the University of
Botswana offers special education as a double major
degree  and focus on  smgle  disability  area
specialization.  the  participants’  concerns  were
specifically directed towards students’ academic and
emotional behaviors and basic functioning skills such
as communication. One of the participants raised a
critical argument about Sign Language and Braille
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skalls. Majority of the participants were of the opinion
that all the sp=cial education teachers should have
knowledge i Sign Tangnage snd Braille They alwo
cmphasized the importance of identification and
diagnosis of studewrs wirth disabilines. They opmed
that a large numnber of students are not identfied in the
schools as the t2achers do not Lave the knowledze cn
identification.
Onc of the parcipants statcd that: we nesa io
collaborare with other reachers, porents Minisn of
Eduration officicls. On a smnular 1ssue  another
participant sad:
When we are i the schocls, the teaciers that
we should Fmow everytihing about special
education. Rova ‘We) are only not prepared
offer help hecanse we aid not cover ather

areas. For example I specialize i lemming

cirmenl,

disabiliiies not hearing or viswal img
! g practice one of the senior
teachers euidance revealed to me that she does
ot Fmew anyihing about guidance it is

important that we shouid have courseling
shills.

The reazon for of learmng difficulties could be caused
bv ather problems such as emotional disturbances, peer
pressuce, bersavement at home which needs to be
tackled. Smdents with dizabilimes also face sumilar
problems and no one may be ready to help.

Skills

Participants of the study inchcated thet they lacle skalls
required for mchisve classroom setting. One of the
participants of the stndy rev=aled that:

During feaching pravtice feachers Tad nigh
expectaion frem us and 1t°s ke vou arve to be
a master of all [ a student with haar
impamrment in ) il not kmow how
to handle a student with hearing impaivment

On a simmlar 1ssue one of the parcipants dunng the
foovs group discussion said: We are not able o
wa ware to ba given basic s
Language, Braille, it woul
Describing the issue of skills one of the participants
indicated that:

iz iike Amar

& save the situation.

Tota gone (The ruth is), we are "half baked”
rol el vecdy o Jonciivn dnoan fnclusive
edvcotion set wp. I mojored

Disabilities (LD} I do ner

mewieage abour orler areas. Why do we have
to go through a double major combivation? [
hink it would he good i we were fo lake

majors from special education. We ao not
fearn orher disabiliies such as cammunicarion
disorders wheveas there are a lot of studants
with communication problems. We do nor have
adeguate suppert sewvice facilities such os

herapy in Botswana, If we leaimi more
about this area we would be oble ro fimcticn
well in ncluzive setiing.

speech

These sentiments were further affirmed by another
participant whe said:

¢ rzaching practice I have seen studan's
th aniism but vou son't feach us abont how

to marage students with autisrm. In the

communily oy o special educaion specialisi T
expected fo fmow cbout these disorders but T
was not able to help. [ would like to be faugit
Faw 1a ide h disabilifies and

students it
EVeEn Couiise! J ihat I could counsel

studenis with disaliliiies.
Aititude

Fesorable attitvde towards lzarmers with disabilities
plays an maportant role m the nplementation of
mclusive  education. Unfortunately, many  student
teachers failed to demonstrate favorable artitude and
complammed about the deficit of the studente. One of the
participants said.

These Kids are difficuit to manage; I need 1o
work extro fo manage those kids, [ neea fo be
_lE;{c'.-' ent? Canret |"£'.‘ﬂ'i'_.'e'.
Their par

e them, some of th
a in the school,

als chmped

Other teachers m Jreld auring feachmng
practice wo expect me fo help all the
Tearners with ities. Thev expect one 1o

Ee a master of all

Reflecing on ther experiences of ati:tudes the
majority of the participants in the two zroups reported
that Special Education 1 not well recognized in
Dotswana.

One of the participants during the discussion said,

We do not get scare skills, Karna (In actual
Jact) even owr friends have ar UB look down en
thiak in

phified.

Specinl  Edwecavive couwrse, T
special education everviimg 15 5
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WNarrating her story with frustration one of the
participants of the stucy said.

Tyent to a certain department heve in UB; one
af the lecturers said ra me that lana ie ya go
gole kana (Oh! So vou are going 1o

P

Fulmal nl -
oG Wl

Al o ran
ey, L o

feki G

Barriers

Asked about the aveailability of resource matertals m

the special education laboratory one of the participants

stated:
Other deparonents such as Science have many
larest hpes of equipment whereas in owr
program  we learn  about this  eguipment,
sofware theorencally. Wien will we Tearn
use wmarerials for srudents with disabilities and
sofnware that we alwms hear about in classes?

For the last fousr years I have been seeing the
same computers and none of them have ary
specialized software.
Sharmg the same sentunents one of the participants of
the study said:
It was only yesterday cne af the lecrurers
demonsmared on liow ro use this equipmenr. I
suppose this progrom should be more prac
than theoraticall We nave been hearing
Special Education is all aboui services, but
with this curvent progiam I am not confident,
that after gradvating I will be able to serve
learners with diverse needs.
Hetlecting on the 1ssve of practical skulls one of the
partcipants stated thar:
The dvration af teaching practice (TP) is very

short; we do neot have time fo proctice :kills
such ax Stgn Language, various insfructional
designs, and development of materials. I wish
the teaching practice could be more like
fmternship where we could be placaed jor I the
whole semester and ger the opportunin io
practice what I have lenmed i the classraom.

DISCUSSION

Globally. teacher preparation nrosrams are under fire
for their perce:ved inability to prepare qual:ty teachers
(Rosenberg & Smdelar. 2003). There 15 a posttive
correlation  betwzen cualty teacher and student
achievement (Laczko-Kerr &  Berliner, 2002).

zsearch on speaal educalion leaclier prepaalion m
Botswana 13 limatad, and if it exists. it 15 not informed
v a thzoretical framework  Thersefore. 1t 15 mnstly

designzd by experts who had wvested interest and
selisved more on the ‘medical-deficit’ mwodsl that
promole segegated  education v 10 was  pesilion
papers. Echeing the sentunents of Benjamun (2002)
who observes that policies and pedagogies nesd to be
anti-oppressrve schoohng available for all students.

rrrlaiadn msrmmas et dha svalitise A Sdamriter oA
SRLLCI SLZafo WIND UIT POOanics oI IGSINTY anid

differences 1n creatrve and challengmg ways. .7 (p 49

Findings from  comparaive  research
documenting the characteristics of effective teacher
edwcation progiamms (Biownell, Ress, Colon, &
Meecallom, 2003) and the findings of the current
recearch  reculted in the proposal of a  t=acher
oreparation model. In this model. we have been
mfluenced by the Vvgotsiaan framework of reference
that teaches us that children learn language through
social interactions embedded 11 social =npgagements
and ongoing discourses (Manning & Payvne, 1993). The
role of the adull is 1o provide oppormunites for social
mteractions and a platform for engoing discourses.
Incluerve 2ducation offers a wider platfarm for stndents
with disabalittes to mteract and gather new knowledge
cesulting frem social engagements to modify the
schema. These kinds of opportunities are lacking in
segregated environments.

Neguven (2006) argues that preparing special
educarors for the 21st Cennuy classroom should rely
on a teacher preperation model emphas.zing critical
and reflective practices as uuportart learmninz and
eaching teels. Neouven further lughhishted that the
reaching should further focus bevend the face-to-face
classrcoms and wse social constructivist approach
which would allow prospective special sducation
reachers to retlect on personal thinking, collaborate

.... while examining views from colleagues, o

conneetmg mdividual  cupersences with
professional works,
own pace. to having a sense of ownership, and
to  empowermg own learnmg  through a
community-based  lesming  environment
(p.2622).

learnmgz new content at

Incidentally, the University of Botswana placed
emphasis to enhance professional experience for
reacher traimung programume. This study demonstrates
hat thers was the enrrent gpecial ediucation programme
did not emphasise student-teachers expenence on the
mclusive education component. Therefore. a new
reacher preparation programime 1s proposed.

Proposed Model for Special Education Teacher

Preparation and Fulure Implications
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The proposed progranune would focus mostly on the
candhdates who have Diploma 1n Education from the
Collegzs of Education who are aspiring to be special
sducators. Tlas progranne wiall be 3° : years duralion.
1'he tirst vear of thewr study, candidates would focus on
sparial educstion and educanonal fonndation corses
The specializaten would start at second year when
students would be allowed to rake-up rwo areas of
specialization. This wonld give the graduates a wide
scope for prectice end meet the demands of inclusive
zducarion. It iz not enough o creare only a special
zducator but 1t 15 equally mportant to develop support
service provision: in Botwana to address the scute
shortage of skilled persoansl required to work with
indivicuals with spacial edvcational needs. Boswana
does not have terflary  education mstifwions or
programmes for preparmg suppert services personnel
such as the differsne therapists mcluding oecupetional.
speech physio. sign languags mterpreter. braillest. low
visien therapist, vocational rebabalitation t=chmeians,
stc. The recomumendation based cn this study 15 to have
the exising pre-service special education progrem
divert to producmg human resmree i these areas
Future research plans should Zocus on rephicatmg the
same study with a wider population meluding those
teachers in the field and others Teom cther traming
instimutions. In addition, if we zre to bring about scheol
reform and create a model ther 15 aligned towards
wmclusive education. then these mstitntions must waork
hand 1 hand with the Mimstry of FEdieation and Skalls
Development end admit these indmiduals who are
interested in working with leamers with diverse
learning needs.

CONCLUSION

Finally, mere research 1s needed on teacher preparation
w developing countrizs To date, Litfle information 1s
available on effective teacher ecucation model for
inclisive
particularly melusive education 1s extromely complox
where beginning teackers play many different roles and
need to  serve stdents with  diverse  needs.
Coneequently. it is alse to develep a professional
kuowledge o addiess ihe diverse educalional needs of
various learners i general ecucation classrooms.

classrooms The teacher  aduration
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